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The Assocnatlon ‘of American Colleges’ workshops on the effects of

~ - racism on classreom learning had its roots in a discussion with John

o

. Noonan and Joseph Katz, who_lad coordinated similar sessions dur-
ing the past two years. Their e orts grew from their personal interest
in learning theory and a dedicati n to pmvndmg a supportive classroom
- enyironment for all students. Al

for Improving Teachmg Effectiveness (ClTE) Noonan and Katz had
worked with white faculty who were exploring their hssumptions abott
' black students and classroom teaching and with black students who were
explonng feelings about their own. classroom expetiences* ’
AAC believed that the opportuiity for some of its members to begin

- exploting these assumptions and practices would be.a worthwhile pllot

“at thg Fund for the Improvement of Postsecondary EXucation, 14.S.

-, project Wthh could thien be shared with othér membe\F‘ehCIa Lynch
Department of Education, whi¢h had sponsored the effotts.at Vlrglma

Commonwealth Umversnty, agreed to'cosponsor the workshop. The>

" Association js grateful to FIPSE for its. contributions to this project.
The Assoélatlon would like to thank the leaders o the workshop:
John H. Noonan Joseph Katz, Adelaide Slmpson and James H.

- Cones, III for their sensitivity in guiding the group’s participation; the

partlmpants who came and gave of themselves so that all might benefit

Q,.

from their expenenees to Mark H. Curtis and William R. O'Connéll,
Jr., who agreed that the workshop- was valuable to AAC members;

- and to Jane: Spalding and-Margaret Boeker -‘who kept track of the d\etalls.

" for the workshops

g with Adelaide Simpson, Denise
- Janha, and James Cones at Vjrginia Commonwealth Umversnty s Center
.
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A particular word of thanks is due Adelaide Slmpaon for hgr com-"

ments and guidance In writing this report. Her ideas and phrases can .
" ‘be found in the section assessing the attitudes oftblack students.
« . The Associatiori presents this report as only one way of approaching
) the issue of racism in.the classroom. Yet, AAC ":opes that this report

will stimulate others to. pursue the issue on their.oin campuses and .

perhaps learn fronlthe experiences of the parttctpants as they dewsed

“and 1mplemented their campus projects.

Carolyn D. Spatta, Dnrector _
lnstltutlonal Programs ‘and Grants -

.
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- * developed in October. This follow-up*werkshop was intéended to pro-

o s lntroducﬁon ..
Most people avoid dlscussmg racnsm Its mention creates anxlety Yet
when racism is openly discussed .and stéreotypes broken dowr people

develop a colleagueship from their shared feelings and values.
As educators and teachers we are committed to providing our students

‘with an environment that is cqnducive to good teaching and maxirnum
“learning. We as white faculty do not know a great deal about ous.

black students’ experiences or perceptions. 'Nor, frequently, do we recog-

nize our own mispgrceptions of these students and the sterectypes we

hold. Explonng assumptions and practlces between white faculty and

. black students is one way of improvirig a classroom enviroriment for .
the black students Expenence indicates that improving the leamlng smua- T

tion for one student means improving it for ‘others also. . e
- The “White Faculty, Black) Students: Exploring Assumptions and Prac-

tites” workshops held October 27-29, 1983 and April 13, 1984 were

sponsored joinily by the,Fund for the Improvement of Postsecondary
Educaticn, U.S. Department of Education and . the- Association: of
Amencan Colleges These organizations wanted to. offer faculty and
administrators an opportUnlty to discuss racism in the classroom and
to become sensitized to some of the problems encountered by black
students. d

Coordinators recognlzed’that the workshops needed to be small
enough for easy discussion and large enough for institutional diversity.
Accordingly, two pepple {one faculty member and one admlnlstrator) i
from each &f ten institutions were accepted on a first come, * first served
basis. The participants represented private liberal arts colleges and.univer-
sities, church-related' colleges and universities, and state colleges and

‘universities in urban and rurai settings. Their campuses enrolled from

1,400 to 16, 000 students.

, 1 The goals of the workshop included development of projects to ad-
. dress racism on the pam&pant own campuses, as well as exp_oratloh :

and discutssion of faculty and students’ needs and perceptions. Leaders

facilitated these efforts by presenting both statistical and personal infor-

mation. This was supplemented with a list-of suggested readings (see
Appendix A).
In April parhcnpants met again to dlscuss the campus actlvmes

@

vide additienal support for the participants and ta give feedback to the

'workshop leaders. This proved to be the cade..Indeed, shann\g thelr
. experiences gave participants renewed energy to pursue their goals once

agaln Tl developed a sense of collegialit strong enough to spark
W ‘\V

an. mterest in a’1985 meeting.”
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“environment.

l. Preparation 'for the Campus Pm)ects
" October 27-29, 1983 . "~ = -

How doryou broach the subjec't of racisrn in the classroom to a mixed
group of faculty and administrators, most of whom do not know each

. other. or the workshop leaders?. To- stimulate candid discussion, the:

leaders of the “White chulty Black Students: Explonng‘Assumptnons
and Practices” workshop used a non-threatening approach.. They came
to the. workshop not as experts, and scholars, but as practitioners who

had beewn working in the field for the past several years. Leaders Jack -

Nognan, Joe Katz, Adelaide Slmpson and James Cones shared their

g
~

personal .experiences in the fields. of \teachmg and leaming: and

* psychology. and multnracnal mterrelatnon#shlps with the AAC/FIPSE

workshop. = . i
The workshop leaders set a tone of. openness and exploratlon which

allowed participants to examine their own feehngs without being self- -

.conscious. The participants felt that this aspect of the'workshops, the

. supportive attitude of one of the leaders, was the strongest point of

the work'shop which included informational presentathns group dlscus-
sions, and two-person dialogues.
*n discussing why faculty shouild leafr. more about black students

attitudes;and feelings about their classroom experiences, it was pointed : '

out that one of a teacher’s responsnblhtles is to add to the mdwndual
development of each student, and as such, the teacher cannot rétreat
‘from gemng to know each studen om letting each student know
him or her. Intergroup hostiliff as the subject of a class digcussion
broadens the group and makes it possible for more people to Illve and

work productively in a multxracxal society.'Staying within one’s own group

only makes a person more provincial. *
Five general themes brought the campus teams to the workshop
using-better classroon; environments to reduce attrition; developing ways

* in which to interest and involve white faculty yhe subject of racism;

developmg a support system for black students in which faculty and
' Students could wogk together; devising less random efforts for address-
lng racism.on campus; and learning how to improve the classroom

L J

LY

Although the participants came , with vaned agend.as and with a range .

of familiarity with the topic, the initial workshop did acquaint them with

the needs of black students. They explxed their own feelings and ex-

‘amined stéreotypes concerning blacks, and Melped each other identify
ways in which campus teams could develop and initiate a small pro-
gram or activity to address these issues on their own campuses. The

- . o 3
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workshop; in effect, approached the larger question of how we can
live, and teach our students to live, more effectively and .productlvely

in a multiragial society.. .- . . o .
Black S*udent At:tltudes about the Classroom*'

lnmal workshop dlscussmn focused ‘on the feelrngs and athtudes of

black students on predominantly white campuses Adelaide Simpson

" shared her own feelings as a black student in a white environmgnt and -
drscussed her research with black students. Dr. Simpson identified several

“areas of frustration for' black Students. ‘

. 1. Feelings of dlieMytion and lack of acceptance. Thé& feehngs can .

“be the resultof sulftle communications by white faculty and students

in and out of the classroom Such feelings can be caused by percep-

tions that'some black studerits b'hng from their own past experiences. .

Ve In the claséroom these feelings can be triggéred by behaviors of the /-

27~ teacher or students, such as being ignored, lack of eye contact, con-

 ihual interryptions of the black student as he or she discusses or responds: .

toa question, not acknowledging statements made by black students

while doing so with white ,studen(s and verbal comments which attrib-

ute’.a student’s, knowledge or response to chance rather than -

competence. ’

2. Lack of positive references to blacks or the black culture and their

contributions to the discipline. Such omissions preserve cultural racism

. and limit the understanding. of all students. In addition, this omission . .

can also. léad-black students to fepl more alien to certain disciplines or
‘; 3

instructors, particularly if only-negative references to blacks or black ¢

culture .are made.
3. Lack of black role modgl’in faculty and administrative posmons )
The lack of role models can also contribute to a sense of alienation
- and discomfort for blacks on campus. Role models can mfluence ex-
pectations and the development of a sense of identity.
4. Subtle as well as overt chailenges to the cbmpeten e of black students
. .and racist assumptions that some white fac&lty bnng to'the classroom.
Examples of these challenges are statements such as, “How did you
get into grad school?”, “Did I give you an A"” or “Where did you get -
that idea?”
5. Difficulty in bezng ac epted as an mdlvrdual by many white students
" who, like some facult brlng certain assumptrons about blacks. This
¢ould take the form of being exc]uded from study groups or class discus-
sions or of negative comments by white students.
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Cof‘)ing'Mechl':nismé of Black Sfudehts

/ James Cones reported that black students cope with campus racism _

ln a variety of ways. For example, understanding [past experience ‘with

| zaclsm and devéloping 4 realistic self-appraisal prepare black students
o handle campus discrimination. The availability of a-support gioup .

and a background of leadership experience also help black students

-survive in"a predomlnantly white setting. Additionally, knowing and ,

acceptlng the fact; that the'goal of a college graduation is four to five
years away-ena\bles students to’ deal with frustratlons along the way.

lmproving Whlte Faculty, Black Student lnteractlon

What can white faculty do to help black students learn more in the -

- classroom? ‘One simple way s to call students by their names; this:¢an

‘make the students feel more worthy. When students feel worthwhile,

_they can let go of some of their history, valjies, and old perceptions

andsbecome involved in the dlscnpllhe For the most part, faculty want
ftudents to find their pamcular discipline as exciting as they do. There
amblvalence in ‘many black students about giving up parts of their
culture Wthh may appear. to the professor as laziness or apathy, but
it is only the riormal tugging of the student -between what he or she
wants to leam and what is a part of the black|heritage.
Faculty must become more aware of stereotyping. Television sends

negative messages with such programs as The Jeffersans and Diff’ rent
- Strokes. Teachers can counter media. stereotypm by talking about “real”

people. Another type of negative stereotypm’g affects teaching by leading
- faculty to! thlnk in terms of quotas, and “token’.blacks. One teacher’s
reaction may be t'o expect less of black students and therefore ignore
them and another may become overly ‘sensitive and try to protect them.
Another ‘approach, perhaps more difficult, is to consider whét. can
be done in the classroom that is just different enough from what is cur-
rently being done to- elicit better responses from the students. Chang-
"ing one small element tends to change a great deal more. Professors
can examine their physical behavior, course content, and présentations
to try and determine what inhibits learnlng in their classrooms.
‘Wot.all of these_ suggestions are easy, nor stiould pro(essors expect
miracles within tHemselves or their students. Changing attitudes takes
time and motivation. Dr. Cones noted that in the blagk/white groups
in which he had acted as a facilitator, the simple acknowledgement of \
racism released some of the tension surrounding the issue and made

.. it possible for most of the members to interact mor® freely with one

- . ~
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-another. 1t is possible for faculty to act-as change agents in their classroom

by ‘acknowledging and discussing racism as-an issue. This need not be -

a direct, confrontational matter. Faculty can address the topic through
additional course material about blacks, their accomplishments, and their

role in the content of the subject mafter. For instance, what does an
~ economics textbook say about the eCOnomlc condition of blacks? What
. are the economic and social ¢ t/o black unemployment? What infor-

mation and expgnencbs—eaﬁ be found outsnde the textbook to bnng to:

" the classroom? ' -
In determining what pro;ects to mmate on their campuses participants

first had to address several concems. If faculty afe ta be agents of change _

they-will require considerable support from their colleagues and the

' admmxstratlon If support is required, how do interested campus per-

“sonnel find it? Can'it be found in the administration? Who will volunteer

to discuss tacism in the,classroom? Should interested faculty and admin- *

istrators begin with those most.interested or with those where the prob

- lem is.of little priority? L
As the teams began to think about their own colleges and univer-
sities, the qiestion of how to motivate colleagues surfaced. John Noonan. °
‘observed that when there is no’outside reward.to actively: participaté, -:

‘a person has to have an inner motivation. lnneﬁr rewards for such par- .

ticipation might include colleagueship’ with oth
alliances; an opportumty for teachérs to be more successful Q\ their
students; and new insight into an exciting issue,\which ma‘(es'the par-
ticipating-faculty members more aware of prepaying their students for
effectwe living in a mulnr ial society.

Mothods for Approachlng the Subject of Racism-; .

~ The workshop leader suggested several ways that the parﬂcipants
-could approach the subject of racism on their ca puses. -
1. Interview studerits in clgss Dr *Katz suggested facuilty consnder

. questlons such’ as: In what way does this class prepare youto -

live in a mulhracnal society? How do you, as a white or black
student, view this class? What do you like or dislike about this

class? What would you do to make this class mote meaningful? -

* é Interview faculty about their experiences withPracism and blacks.
. 3. Talk with black students about their.campus expenences
4. Hold discussions with a colleague each week to share informa-

tion that each has obtained from lnterwewmg three students -

each week. -
5 Ar. nge for two professors to visit each others classrooms to

Ry

s that forms stimulating . - '
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. prowde feadback on the reactions of students to the teacher,
the teacher to the black and white students, and among. the -
, students. The two'faculty members should be frém dlfferent :
* departments. . : ‘

6. DtSC with students what goes on in the classropm The dlscus- ”

Sion could be led by the piofessor or by anéther person. Did

in the questions. The discussion should take place 1mmedlately
R after the class and be done in a manner that does not make’
* ‘the profestor feel defensive. ¢ «

7. Hold curnculum workshops that could focus on 1) separate
courses of black history, literature, etc. or2) ehorts to mtegrate

. additiona] material into an exlstlng course "
" 8. Hold wotkshops about various aspects of | teaching new\and
: revns&d cdourses. This could include the: possnbllx of changed
: classrop)tn dynamlcs ‘ N ) '
9. Develop'institutional achvmes such:as black cultural programs

. ahd pl\ograms that renew sensnhvnty to racnsm in the resldeqce‘ .

halls.

fortable ‘and-to help learrt about mtroducmg dlscustons of racism
- in the classroom.

,’Partlmpants were encouraged to be speclflc to focus on a~partjéular'

goal or purpose, and to develop manageable projects. -

By the end of the October workshop; most of the institutiorial tearmns.

had begun considering some activity that they could initiate on their

. home campuses that would be compatible with their institutional milieu

and with their own personal style. This goal of the workshop was accom:

* plished ‘even though some of the participants’from the sarie colleges

and universities had inot known each other before cqming to ‘the

workshop, some institutions had actiVe groups already addressl {Ah :
sider

issue of racism, and some campuses were just begmnmg td, co

the problems.

. . . .
K . )' * .". e
.' - ABAY
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.

the.class do what the professor wanted it to? Why' fwas a sfu-"
dent silent? Include the content of the course being ;preseﬁted o

!\~\
.

10. Use an outsnde consultant or facthtator when It is more com- -

.'

(U]



| B Campus Case Studnes-

Sharing Experiences
April 13,1984

leven people representmg seven of the ten original colleges and

' . universities met on Apnl 13, 1984 to exchange information about their

efforts to raise the consciousness of campus constituencies and to’con-
‘tinue their own leammg about the effects of racism on student learnmg
_in the classroom: Because not ruch is. known about the subject, the

participants were pioneers. Working on racism is stressful and this stress”

needed to be, and was, recognized. by each person who attempted to

introduce and discuss the topic on campus. Teaching a multiracial class
. takes more sensitivity and effort on the part of the prefessor than does
tea(.hmg students of one race. |

“While leammg about racism and its effects on teaching and learnmg,
professors also learned about themselves, and that:

e Working on racial problems, is stressful.

e Taking a manageable piece of the problem is more realistic than

-attempting a major effort. . '

5 Presenting multiple views of the world in courses, ‘an approach A

"advocated by studerits, enriches the curricutum. A
® Addressing racism in the classtoom can be done without being
) confrontahonal as long as faculty are sensitive to students and the
subject matter.

With these thoughts in mind, representatives of the seven campuses :

described the activities they had engaged in since the October 1983
‘meeting. Some of the institutions had already had college-wide activities "
or organizational strustures focusmg on racial issues. Others had not\
initiated any formal activities dealing with racism. In some cases, par-
ticularly where there were few minorities enrolled faculty and staff did-
‘notperceive racism as a high priority issue.

_The following case studies are examples of modest activities that can_ .

be initiated. They illustrate how activities can be designed to reflect the
initiator’s style and the campus environment.

- lnatltutlon O:l}\ _

One small state college had formally begun addressing the needs of
* blacks on campus just before the October workshop, When the team
returned to campus they created an all-campus committee to address
issues of racism and discrimination. Faculty s*udents, and administrators

g
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\- ‘were receptive to such an activity. The president also su%orted the

\
* - possible an

- their participation. ..

cofnmittee, agreeing to match funds put up by the black student-——

organization. . . .

. - The committee’s strategy "vas to involve the institution as much as

'to, make an effqrt to have the conference presentations

be an all-campus effort, not just those of a black group. The president

assisted by sending a letter to faculty, students, and staff to encouragg
The team leader worked with the committee and tt:= black organiza-

tion. They conducted a three-day campus conference on “Overcom-

- ing Discrimination.” Meetings were held from 12:30 to 6:00 p.m. and

examined the topics of racism and discrimination on campus, in business,

and in the media. Black authrities in each area served as keynote
speakers. Presentations were followed by workshops led by other promi-
nent black educators, business representatives, and media specialists. .
In order to enccurage interaction and prémote discussions after the .
workshop activities, the committee offefed wrap-up buffet which in-
cluded presentations by internatigrially acclaimgd black artists, poets,
and musicians. By involving stdents in recording and videotaping
keynote speakers and workshops, the committee helped students feel
more involved in the prodeedings. - ‘ '
- Approximately 200 pgople attended the first workshop on discrimina-
tion on the campus. Fewer attended the workshop on discrimination -
in business and the media. Primarily. white faculty attended the first
meeting. The few minority faculty (seven on campus) attended early
,all of the three meetings. The conference leaders felt that the faculty
who needed consciousness raising the most were not highly motivated
to attend but that faculty already interested in the issue did attend in
significant numbers. =~ S - .
Working assumptions: . .
Establish a group to do-something specific.
Have facultyleaders. e
Involve as many different campus groups as possible.
'Involve students as leaders and participants,
Work with supporters.
Expect that those who hold racism as a low priority issue will
require strong motivation to attend.
Use established blacks as mentors. _
. Establish workshops as college workshops and not as functions
f a special interest group. '
9. .Know the importance of leadership.

Sk N

% ~
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o !nsﬂtutlon Two

| e R

| _ ‘1!‘0&” hbexai arts college hacl expemnced better retention of its blackv

o btudents in the mid-1970s than it was experiencing in thee early 1980,

Retentiori of its black students had become a campus pnoniy Asavesult; S o

DT the college had asked some of its black stuclents to interview other black

o students alut their reasorfs for lequing the college. The administra-
tion learned that black studénts'now enrolled were from different geo*
graphical arpas and economic backgrounds than those enrolled during
the 1970s. fThe college believed that it should do something to make
black students feel more at home and to help them graduate from
college.

The team from thls liberal arfs college spent one month preparing

“a faculty workshop and consulted with two of the October workshop
leaders during this period. “The steering committee spent several weeks
discussing how the workshop would be structured, which speakers
should he invited, whether their own black students should be asked. -
to participate, and other related issues. o :

" The team from the October-workshop organized the campus steer-
ing committee by inviting people from student services and others who
had expressed an interest in the issue. It had-seemed-to the team that
someone from the outside could come in and say things more can-

" . didly to the faculty than could someone from the campus who would
have to continue working irtimately: with the faculty. Thus James Cones,
orie of the October workshop leaders, was invited to be the resource
leader for the workshop He met with the campus minority student -
adviser, several faculty and staff members, and with black and interna-

- tional students prior to the workshop.

Because a visit by a black activist in the-early 1970s had been a con-
frontational experiente, the steering committee believed that a softer, -
more friendly approach toward the faculty would ‘be more effective.
In retrospect this proved true. Approximately forty faculty and admin-
istrators attended the afternoon session. The meeting opened with a
.presentation by Dr. Cones about the predominately white college as
viewed from the perspechve of the black student. A slide-tape presen-. -
, _ tation, “The Story of ‘O’,” about individuaPdifferences in people followed.
" This led to a discussion of theparticipants’ own attitudes and perceptions.
The thirty people who rem ined for diriner and the evening session
met in small groups to explore their own views ,and experiences in
teaching black students. These insights were summanzed to the larger
group by one member of each small group.
A major outcome of the workshop was the participants’ increased

g
e

—
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awareness of their own expenences A second o tcome was thata small
group of faculty met together for planning future activities. The group

proposed showing Michener’s fiim, The Black Athlete, in the fall, fol-

lowed by discussion with some of the athletes at the college A third

outdome-was that the student services staff planned a meeting with the - ‘

-~ black stuc'lent organization to outline more clearly the support services

available to them. _

- And finally, as an outcome to the two workshops, the college
. prepared a proposal for AAC’s Minority Achievement Program. It asked

for .support of the efforts of ten to twelve faculty who wish tbﬁeyelop

" course material that would address the issue of racrsm within

e con-

text of already existing coursey.

- The team realized after the sedond AAC/ FISPE workshop that it had
not addressed the needs of-those faculty members who had been con-

cemned with the issues of racism over a long period of time. Whereas:

| the workshops were fine for faculty who wanted to expand their
P awareness or for whom the i issue was a low priority, it did not, provide

the “how to” for those ready to pursue activjties on their own. The

team thought that for any future campus workshops, more considera-
tion should be given to meeting the'needs of partrcrpants who are at

P'PJN!"

o

6.
7

7.. Plan follow -up’ activities.

. vanous*levels of commitment to the issue.
= Workrng Assumptrons
Establish a group to do something, specrfrc :

ry

Work with supporters. .
Have support from top admmistratlon

Consult with black faculty and let them know what you are plan-~ *

ning but do,not urge them to take a leadership role.

. Approach the campus in a way that will reach the most people _

most effectively. | .
Inuolve faculty and student services in the plannrng

2

Institution Three

The team at institution three had been thinkmg and workmg on the
issue of racisrm for some time. The college has a minority student popula-
. tion of approximately eleven percent, primarily from the inner city but

with some from middle class families. The October workshop and the

literature distributed at the workshop helped the team focus on the kind
. of effort that could be carried out on its campus. The workshop also
helped the two team members focus on certain assumptions associated

with Black student learning, such as: the extra energy required for black,




students to adjist to the campus environment as first-year’college
students; the kinds of needs that were not being met for black students;
the reasons for intra-graup dissension among the black students; and
’ the possible lack of ability and/ or willingness on the part of some faculty
and administrators to acknowledge that black students do indeed tiave
* some specific needs‘which should-be addressed dlrectly .

The team decided that it would work for consciousness-raising on
campus by collecting attitudinal data ‘in hour long interviews with
volunteer faculty. The first step-in this process’was an ‘endorsement from
the academic dean. The team publicized their participation in the
~ AAC/FIPSE October workshop along with a synopsis of the actrvrtles
and impact and asked for faculty volunteers. Interviews were set-up
~'with the sgven -volunteers from. a faculty of seventy. .

<The volunteers ' represented a cross-sectron of the faculty .
seven volunteers appeared open to the question of racism-and to con-
fnued involvement. - .

The questions asked of the faculty interviewed were:

. What messages about blacks stand.out in this socrety"
How do these messages affect black students? -
How do these 'messages affect white students? = - '

How do these messages affcct. you as a faculty member?
How does your class enable all students to functron in a mulhracial
socrety" v : Co
Do you deal with the black expenence in any way in your class" :
."Would you be willing to restructure your class to deal with the

black expetience? .

-8. Does the college’s mission statement reflect the goal of enabling
students to'function in ‘a multiracial socréty" ‘
. Responses to the first question indicated that society sees most blacks

' as.coming from the same socio-economic group that lived in high crime

_areas, from fractured familibs, and as underachievers. When asked how
these views affect black students, they listed several effects: black first-
and second-year students were more inhibited in class than whites; lack
of black role models affected their academic and social progress; blacks
were not always appreciated when they maintained their black heritage;
and blacks tended to segregate in class or in the dining room.

_ Referring to how society’s views affect the white students, the

- responses indicated that society reinforces black stereotypes among white
“students and that it perceives inequities in finances and academic per-
formance, whether true or not. The interviewees felt that they had been
. affected by society’s perception. Some assumed that black students were
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. from that of the students.

coming from ‘cramped quarters and families of low economic status. .

In addition to interviewing faculty, one ‘of the tzam ‘members ad-
dressed a group, of faculty at a lunch-time’ discussion Wthh included.
racism in the classroom. Since the team has frequent contact with
students,-it was able to discuss with-faculty members some of the black
and other minority perceptions that: ‘minorities are not included in .
classroom discussions; they are asked questions such as “do you under- ' \
stand?” af the conclusion of the lecture; and some: faculty members \ ‘
talk from book knowledge abouit the: black expenence Wthh is dlfferent \

The group encouraged the team to cohduct a faculty workshop®
is strong support by the president who wants the college to addrdss

- and meet the needs of its. minorif stadents. Consequently, the tedm _

- will proceed with pldns. to spbnsor a workshop for faculty ﬂ’us ne

Vi

academic vear.

There were several areas that the team felt could profitably be ex-
panded yorld their current efforts of addressing some issles of race;
for exampl, ‘courses on faith in religion and ‘black women's.psychology.

. The college’s mission statement also could address race more com-

prehensively. The term “multicultural” 1s currently not in the mission 7 ‘
statement.; The team believes that it would be beneficial to have the = 7'

. faculty con&der modifying the' mission statement to reflect this. *

N AN~

‘The téam felt that the outcoriie and sharing of their project with the -
othet participaiyts at the April workshop renewed their dedication to
improving race relatlons and thereby the learning environment in the
classroom. -

Working Assumptions: ~.
Have cupport from major administrators, especnally academlc
Work with supporters.

Build on what is ‘already there. '
Develop good relations with faculty and students
Plan' something specific.

ate-steps to implement the plan

ing for future activities.

" The team'from institution four did not know each other before being’

asked to attend the October workshop. They develaped good rapport <.,
and werewxcited by the prospect of doing something ok campus wherex__
efforts were already being made to improve educational opportunities

“for’minorities. Once back on campus and faced with the: prospect of

\
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. developing an adivity without the energizing environment of the work-.

-

" shop, the team felt somewhat overwhelmed. It was difficult to find time . .
. to plan because their work with students and faculty pressed on their

time commitmenits. - The team from institution four found itself trying. -

_to decide what it could do that was not already beirig done on cam-

“pus. The ingtitution already was involved with a curriculum review, a

series of retreatsheld by one of the schools, and a residential task force,
The team joined these on-going activities. Also suppottirig the institu-
tion’s “Morts was the mission statement, which _pported activities of
,a multiculjural society. - - \ . = -

" The team members decnded that they would call a meeting,of one

of the pedagoglcal units and share with them their e:(penence of the .
Washington workshop, the ideas that were discussed, and the materials "
. that were distributed. Institution four, like institution two, realized that

faculty members were at different stages in‘their development of"aware-
ness of.racism on campus and in heir classrooms. Trying to develop
a plan appropriate for all wassdi icuk. At one-point_the team found

itself justifying the fodus on blackg rather than on aner grouporall”
mipority groups. They did this, in essence, by respondmg that the groups

could only do so much. o
The unit discovered that students were not as eager as it. had imag-

ined students might be to falk with them about their experiences in the -

classroom. The students felt that they~ had done this before and did
not want to go over it all again. The /group decided it would go out
and talk with both black and white students about their experiences,
~ and that students would be encouraged to ask questions of the faculty
~ As aresult, faculty wére stunned by the degree of neglect and degrada-
tion felt by black students in their élasses

The pedagogical group met four times and at its last meetlng, when .

the workshop team was discouraged ‘and réady to let the whole proj-
ect drop, the group suggested thaf it address faculty development and
begin with itself. It designed a faculty development project of five stages:
1. Sensitize and train.the plarining group. Meetings will be held to
familiarize the group with data on currently‘enrolled students, share
perceived problems; dlscuss individual concerns, and to receive
training: : :
2. Hold individual meetings between core group mem fs and black
students on campus. At this stage it will try to incredse awareness
. of concerns, and encourage students to assist the group in plan-
. ning the workshop and developing better commumcatlo .
Finalize planning of the workshop.
Offer the faculty' development WOrkshop

bl
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"\5. ‘Hold individual meetings between core group members and the -
) black students contacted in stage two. The intention_ here is to
share witf} these students some of the expenences from the work- | "

« shop and to provide follow-up. . . &
On a campus which already had a certain level of actlwty regarchng

- racial issues, ‘Soitfe faculty members. questloned the wisdom' of holdirg -
. the workshop. Others felt that the same penple were doing the same - - .
things and that being commftted to these issues could be a political bability” - -,

on campus. Others felt that the white faculty should take on the respon-

“t sibility of leaming about the problem themselves : Some recognized that e

"'the small group of black. faculty may themselves have dlfferent points

" of view and that these should be recognized. COE
. In assessing its progress, the team wondered if it had been a. good{'.._:;:., o
fdea to begin its efforts with afpedagoglcal unit ér whether some other .

_ volunteer supportive group might have been sought.-On the other hand, -

the group eventually did come together because its memibers were con-

cerned about the issue, and a specific activity will result from the team '

members’ initial efforts to share their experience and from their desue o 8

to raise the consciousness of some: of the faculty at the institution. *
Workmg assumptions: ‘ N
1. Have-‘campus support. : SRR
"2. Plan something specific that does not duphcate other actlvme -

.3. Plan with the facully. v S PN

4. Develop good relations with students ] .
5. Plan follow~up activities. - D e

The team from this institution, like institutions fwo and six, found,
alfeservations from a few black administrators when it began _
ing p0551ble activities. The team mempers talked extensively thh
e minority staff members because they realized that the staff was con-
¢emed about the nature of any projects dealing with racism. The team
took the staff reservations seriously.. . . SR

: During the period of time when the team was consulting with the -
minority staff and other administrators, one of the team mémbers began
a discussion group of b'  \nd white women administrators and facutty.
Nine women pa'rnmpate .naking the group small enough for easy in-
- teraction yet large enough\for diversity among the membershlp The
dlSC ssions covered hiring more black faculty, curriculum reform, sensi- -
tizing white faculty, ‘and critical questions about racism in the classroom.
" The team presented a proposal to the university administration, which




" was approved. and funded, for ‘a fall retreat to focus on classroom
dynamics betweer white faculty and black students. Faculty and,admin- -
. . istrators. working in the Liberal Studies Program would be mvnted
Whereas in the past the program had focused only on skill develop-
.ment, it now s seemed appropriate to add another component, the
psychologlcal and sociological dimensions of black students’ experiences
in the classroom. The ultimate goal of the program would be to im-
" prove the classroom teaching for these and consequently ‘all studénts.
The proposed retreat will have: discussion .on the reading méterial;
a panel discussion of minority students, faculty, and administrators about
“ the mmonty experience ‘at the umversnty and small group discussions
© .\ con¢eming individual experiences, attitudes, and assumptions about
race. Since the confexence had not yet been held, no conclusnons could
~ be reached about its outcomes. - _
Workmg Assumptions: o Lo .
Do somethmg specificc. s
Consult black facpﬁy and admimstrators
Gain admnmstrahve support. . _ ‘
Involvé: asrhany constituencies as possible te,

.‘.:Mo_ve as- fast, or as slowly, as the group is comfortable. .

U @ N

T

Institution @ix S s

This institution, like institution five, is'in a setting where it was more
dlfflcult to initiate an all-campus project because of its large size: How-
.. ever, under the sponsorship of the dean for undergraduate studies, the
a team elected to have a two-session workshop for interested faculty to
~ discuss the problems that blacks have on campus and to organize pairs
of faculty members to visit each others’ classes. The original plans were,
as in institution five, questioned by the black minority affairs person-
nel. The team overcame their objections by securing the willing involve-
ment of the minority affairs staff irr the planmng and -conduct of the
workshcp.
The work,,hop drew approx1mate|y thirty participants, a third of whom
}A ) . were black faculty and administrators. }t was iriteresting to white mem-
7 bers of the/group that the black members had varying responses to the
T_ . discussiori: This understanding broke the white niembers’ stereotype
that all black persons. think alike. The group had read several articles.
prior to the workshop that had been distributed to participants at the
AAC/FISPE October meeting. The leaders felt that tHs background
facilitated the discussion.

»

. | 17

21

-Work w1th sybportwe individuals and groups where p0551ble



7

P
N\

Followmg the: discussion, the group o*gamzed ltself in pairs for. visiting -

each other’s classes. Each pair then interviewed the other person about

his or her experiences in the classroom and his or her feelings about
them. The parttrlpants fe that this activity was not as. effective as the’

earlier discussion, Iargely because the responses appeared-stperficial. .

Possible explanattons included the racial mixtures of the group, feel-
ings of self:consciousness because of-the mixture of blacks and whites, -

or participants’ embarrassment in «discussing their, own experiences.

Some participants. believed the workshop was too general or that
there should have been more information froph stidies about classroom
dynamlcs and more comments from black students at their own institu-
tion about their experiences in the classroom.

“At the second session, (eight weeks later) only six people retumed

One of the reasons for the small return rate may have been that the_

administrators who had participated did not have classes that could Re
observed Howgver for the six that did return the discussion proved
profltable The highlight. was a faculty member’s report on a discussion’
in the College of Educahon with the ten white students and ten black”
students-on the subject of racisn™ The instructor found the class open
and interested in the subject and the students attentive to each other.

. Most of the other retumees attended “classes with only one or fwo black -
.students -and we all nottced sgme explicit signs of isolation.”

. Aside from a general agreement that it would like to have the teacher

" of the. education class share more of the information that he found most
.,useful in his “Racism in America” class, the return group did not agree -

~‘on what other steps ta take. Th;?nsndered a newsletter because npt

enough information is known abgdt black students’ experiences in.the
classroom. The participants wantgd a greater sense‘bf how black students "
and faculty feel. \ '

" The leaders of the workshop felt that they had somehow discredited
themselves as leaders because they did not know enough about the -
topic. The April workshop participants disabused them of this idea
because no one seems to know very much about the toplc Itis a new

+ ~ and developirig aréa of human relations.

Working Assumptlons ' 7
1. .Have support of top admlmstrators
2. Work with supportive volunteers.

3. Plan something speNffic. ' .
4. Consult with and develop goad relations with black administrators
“ and faculty. :

5. Plan a follow~ub session.

- 1
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lr\stltutlon Seven

The situation of institution severf is not atyprcal oﬂgtany coIleges and
universities. This institution-has vmually no black facultypr administra-

"+ tors and only a handful of full-time black students, two-thirds of whom

" gre scholarship athletes. The institytion wishes to have more ‘black

- students and to. draw. i upon the group of potentral students withln 1tsr

communrty
A report on, ‘minority students was |ssued in.1983. The team had-
_ reviewed the sections dealing with the retention of enrolled black students

and found that the report's suggestions were similar to some of. those

. set forth in the readings distributed at the October workshop. *
\‘ ~ The team shared these readings with interested faculty through reports
\ tzan all-university planning group, to a faculty leadershlp group, and |

.at'a round-table discussion sponsored by the faculty.

The team félt that specific activities could not be generated from the

faculty git this ime because many faculty, although generally favorable

w0 g the’ideas, do not consider the topic one of high priody The institu-
tiWPwill use s existing mechanisms of facuilty developmént rather than .

Elements for Succesoful Ptojects

separate forum- activities, to place this important toprc on the faculty

agenda in_the toming months. AU

Working’ Assumptrons , 3 R
Use existing organizational. structure . «
Develop .interest among faculty by drssemrnatmg lnformatlon
Uge ‘existing campus 'reports and data : '
Develop spetific agenda-item:s.

B A
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|ng on campus.
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After hearlng the reports of the seven colleqes and unlver:sittes the

group concluded that a number of factors. should be considered prioy -
to developing a project. Not all of the factors are relevant to every cam- ‘

pus situation, of course.  « , %
These factors® are: ‘ '

Determine the purpose oj the actrvrty Focus is essentlal

Determine for whom the activity .is designed. @ .-

._Determine if there.is institutional support,. both admlnrstrattve
and finandtal i it" is:essential.. .~ ¥ :

4. Consult with black faculty and adminlstrators when sefting. up

" agroup or campus activity. 2L i

-

5&’!\3&—*

Build plans to coincide with the level of au:arenest; currently exist-

/
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5. Work with volunteers who have some personaLintg\est i
.+ possible.
» 6. Suggest that the faculty memiber examine hls of-her own expe-
-« . riences and assumptions if she or he rntends to be a change
agent. :
7. Use consultants when appropnate . . o
. 8. Develop a project that takes into consideration the racial cimate - R
of the campus and develop a project that takes into considera- SR
tion the degree of awareness of racial issues and of interest in
the pamctpants—individuals or gmups department ad- -
ministrative, et. L S
" 9. Elicit the support of black students, faculty and admrntstrators i
10. Consider the political or institutional structures already éxisting
on campus and whether or not they should be used in setting
up an activity. .
'11. Be realistic about the size of the program so that it is compatible :
. with.one’s'own demands, on“time and energy, and’ personalu B
. commitment. - T
12 Develop a supportrve network wrthrn and wrthout the ;nstrtutron ‘

]
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C Workshop Evaluatiorrs

In discussing and evaluating the AAC/‘EJ’IPSE .work'shops the par-

ticipants felt that setting an open, non-critical atmosphete was the most
crucial factor il developingfa successful workshop. Participants needed
to feel comfortable in order to exchange feelings of racism, attitudes
toward blacks, and awareness of their own stereotyping-of blacks. The
‘readings were helpful, but they would have been more Relpful if the
participants had received them earlier. The small size of the group was
beneficial in facrlltahng interaction, and the diversity among the-tolleges .
and universities and .among the individuals stimulated the-discussions.

A number of participants felt that the October workshop did not last
to process the material, information, and discus<
sions. They also wanited to have spent more time with. the ‘workshop
leaders talking about possrble campus projects. Others wished that they
. had known more about the 'workshop and met their fellow campus
representatrves pnor to arriving in Washingtoh. :

At the-conclusion of the workshops, most of the participants felt that

the sessions had: provrded for time and a way to focus on the issue:
of racism; raised their consciousness; provided pertinent litérature;

recognized the student leaming component as an important element:
on campus and the importance of listening to one’s black students; and
" given validity to the institutional team to initiate'a project because of
the sponsorship by AAC/FIPSE.

.+ By haying the follow- -up session in April, the participants were able
- totalk with their October colleagues about the ups and downs of their .
projects. and thereby feel a sense of accomplishment, however large
or small the efforts had been. The Apn\sessron also renewed their com-
‘mitment to tackling the issue of racism in- the classroom.

It appears that it is not necessarily: the big steps a campus makes to ¥
discuss racism or to reduce its impact on students’ leaming, but the small
steps as.well that will eventually give alt students a fine education and
one that will give them a broad base for’ llvmg in @ world of diversity.

\
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| ‘Suggested Readings

Astin, AW, Mmormes in American H:gher Education: Recent Trends, Current
Prospects and Recommendatlons San Francisco: Jossey Bass, 1982

Boyd William M., Il, “Report on Stagesl Il of ABC's Study of Black’ Undergraduates
' m Predominantly Whrte Colleges.” Boston A Better Chance lnc ,‘1980

Cone,4 JamesH AL Noonan JohnF,, and Janha Denise (Eda) Teachmngonty -

Students. New Directions for eaching and Learning, No. 16. San Francisco:
Jossey-Bass, 1983 L B v

.._-.,

Katz J. H., White Auareness: AHandbook for Anad:scrimmatxan Norman Umvct

sity of Oklahoma Press, 1978. : . : sk R

~ Lytle mward Study bhows Rare Problems Still Exlst " ngher Educat:on
Darly 8:96 (May 15, 1980), pp. 3 -4, - ‘

N Parker NP, lmprauing Minerity Students C mpétencies Srnﬂegles in Selecred
Colleges Atlanta Southern Regnonal Edycation Board, 1982. .

o Sedlecek W and Brooks G. Racnsm in Ameﬂcan Ecﬁatnon AModeI fdr Change
P Chlcago Nelsoanall, 1976
. . \ o .
Smith, Donald H., Admission and Retenhon of Black Students dt Seuen
Predommdm!y Whi!e Universities* Washington, DC: National Advisoty. Com:"
- mittee on Black Higher Educaﬁon and Blacn Colleges and Unwersiﬁes. 1980.

- Willie, Charles V. and McCord, Arline Sakuma, Biack Students at Whlte CoHeges
New York: Praeger, 1972. - .
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Brooklyn College :
Daniel Mayers, Az ociate Dean of
" Undergraduate aftl General Studies
" E. Jennifer Monaghan, Assistant Pro-
fessor, Department of Educational
i . Services’ : :

( " Butler University
Joseph F. Lamberti, Dean of Educatton
George Geib, Professor of History

o .College of Saint Elizabeth .
Sr. Bernadette T. McCann, Director of
Counseling
) - Sr. Grace Reape, Director of Educa-
tional Opportunity Fund
Drew Unlvenltv
~ Rosemary Gilmariin, Asslstant Dean of
Students
J. Perry Leavell Professor of Hlstory

, Georgetown University . '
Anne D. Sullivan, Assistant Dean; Col-
lege of Arts and Sciences
| : Paul F. Cardaci, Assistant Professor of
English "
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Particlpants - -

Guilford Colleges L

‘Cytus Johnson, Profesgor of Socnology

Carol Stoneburner, Director of Faculty -
Development and Coordinator of !
Women's Studies

Ramapo College of New Jersey
George T. Potter, Former President

" Amold Jones, Assistant Professor of -

Music

Untveulty of Louisville

Lynn Darby, Coordinator of Special .
Projects for the Preparatory Division

JosePh Deck, Associate -Dean of the
College of,Arts and Sciences

. University of Maryland, College

Park
Robert E. Shoenberg, Dean of Under- -
graduate Studies 4
Eugene Hammond, Director of Fresh-
man English

Wilmington College :

Lewis Marcuson, Assistant to the Dean
of the College” .

Neil Snarr, Professor of Sociology

. _‘. /,

Workehop Leaders :

James H. Cones, Il .
‘sstdoctoral Fellow
Hurvard University
(formerly at Virginia Common-
* wealth University)

»

Joseph Katz
Director- of Research for Human
Development it Educational
Policy :
State University of New York,
Stony Brook

John F. Noonan
Dean, School of Arts and
Sciences
lona College

Adelaide Simpson
Clinical Psychologist
Richmond, Virginia
(formerly at Virginia Com-
monwealth University)

AAC_Staff

Carolyn D. Spatta
Director, Institutional Programs
and Grants
{now Vice President, Administra-
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